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The greatest challenge in education today is to ensure that
éll schools are as readily and fully accessible to handicapped
ghildren as to the non-handicapped. Specifically, handicapped
means crippled or other health impaired, blind and visualiy
limited, decaf apd hard of hééring, language and speech impaired,
mentally retarded and other dévelopmentally disabled, brain
injured, seberely emotionally disturbed, and those Qith learning
disabilities connected with the above conditions or érising from
other causes. Such handicaps, singly or in combination, make
up the fifteen percent of school children who need individually
designed - and hicghly spec¢ialized education.

gyrom every standpoint, whether human rights, economic effi-
cien®®, educaticnal effectiveness, or social desirability, it
is i§;the national interest to resolve this problem. Handicapped
chil®en can #nd should be served equally with all others.
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Historically, education for handicapped children has followed
a separate road, sometimes parallel but always apart from regular
education. Even when housed in or near regular schools, the

handicapped pupils usuaily have-bBeen isolated in their own'réoms

,0r suites.

-

For years, ha&dicapped childrer. have stood last in line for
desirable educational spAcg. Too oféen their classrdoms&have
been in outworn.obsolescent buildings, miniﬁa}by mgdified base~
ments and even renovated garages.

The main reasons for this idadequa&y are two fold: either
no pdanning or poor planning by inexperienced perfons has char- )
acterized edﬁcational space developed for exceptional children.
Well-intentioned but inépprépriate educational and igchitectural
adjustments have too often failed to meet the educational reeds
of the exceptional children for whom the;adjust@ents were intended.

Educational progress is long overdue. What we have had in
fact, is a 170 year old model with a fitful history. 1In 1806
the English Lancastrian system of batch-process education was )
introduced into America. The first fully graded puglic school
was int}oduced in Boston in 1848 with the Quincy Grammar School,
a school still in use. A batch of students fastened to a teacher
in a box eétabl@shéd itself as the norm for the next hu;dred
years and the configuration of school buildings became set in
a rigid:mold that is now ac familiar and as American as Thanks-
giving turkey.

The whole teaching-learning continuum; which was once tied

9 . v




in an orderly way to the '‘passing of generations and the growth

S

a chidd into a man or woman - this whole process hasﬂexploded

in our faces.

A

Schools pf the past tried to funnel a body of knowledge

throﬁgh the teacher, the eternal talking machine. The patté}n
was fixed. Treat all children alike. Today's demand for high
quality education means reckoning with differences., It points

to the diverse and individual ways children learn and teachers
geach.ralq,ho;dq that pcople learn best through discovery and
exploration, not by b?ing lectured th. It.vieys communication
with other childreﬁ, as well as adults, ;s a prime ingredient of
growth. And it sees lfarning as a mosaic pattern made up of
many. fragments of information from numberless sources rat;er than
as an unbroken linear development.

Putting fhe;e concepts into practice must mean a signifi-
cant turnaround in the way we, have traditionally designed our -
schools and our schooling.z .
Clearly, education today requires a high dégreé of movement,
" interaction and communication. Classroom békes were never in-
tended for such. The thrust is toward buildings that will get
out of the way and permfl teachers to practice the best that is
known:; Open space, for instance, is the first major chamge in
the design of schbol houses for more than a hundred years.

. Close behind is "mainstreaming" that places the handicapped
child in this open environment tpgethcr with his peers.

The ultimate goal of érograms for handicapped persons 1is

’o
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not sterotyping but normalization. ' Each human lives an unique

life, and each life is lived within society's boundaries. There

-
is a broad area within socially acceptable bounds that is normal.

\ ”
The process called normalization is one which hopefully makes it

feasible for a handicapped person to learn to participate effec-

e s

tively within those bounds, to be a hormai individdal., It is

accomplished by becoming self sufficient, self reliant, self

respecting: /4iterally by buildlng a self which can doexist with
N .

5

all others with in@ependence equivalent to that shown by others.

The school points.éhe way and mainstreaming can help make this .

-~ -

giant forward step from simplistic sloganeering to reality.
The over-arching goal is effective independent living.
First the handicapp;d were assembled ih separate schools.

-~

Before 1946, special education tended to be decidedly isolated
from regular education.i America and other nations are dotted
with special day schools and special residential schools, mqgtly
built between 1880 and the 1930's. Today, with mainstreaming

N
the,direction is diametrically reversed. We are now bringing .more.
and more of the handicapped out of their socially confining
isolated classes and into the centralized life of community
scho&ls, as a part of the normal student body. The automobile
‘age has triggered improved ways to deliver children to more
comprehensive and more modern schools. As a result they enjoy

real improvement in their educational opportunities under more

natural circumstances.
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The move away from special schools accelerated in the early

i970*s because of sécial action pressures, -As a résult main-
streaming has emerged as a key conéept. Mainstrea&ing means
progressively including and maintaining handicapééd pupils in
regular classes while providing top quality special education

for théﬁ. Un&er mainstreaming.the hhndicapped pupils are the
re;ponsibifity of regular class teachers with support and con-
sultation from special educators. This approach generally meets
the needs of 70 to 80 percent of exceptional children. -It also
brings into regular clésses special education teaching procedures
which can benefit all children.

Unfortunately, for many years‘both regular and special. edu-
cation contributed to the improper applicatioh;oﬁ the aptitude
formula which considered that lcarning cap;city was unchangeable.
. Special and regular education were long dominated by the formula:

1. Find ‘a measure of pupil aptitude (intelligence).

2. Teach iﬁ terms of the me&sured aptitude (intelligence).
Mainstreaming Ebmes at the same time that special education is
responding to a different formula, one which can also have pro-

found positive cffects on teaching all children. The formula .

”
]

1. a. Find the pupil's low spots in achievement (deficits).

—

b. Tecach intensively to correct 'them (remedy).
2. a. Find the pupifs high spots in achievement (assets).

b. Teach extensively to enhance them (extend).

3. 'Do both (1) and (2) concurrently.

A




Mainstreaming as a rew educational public policy emerged

from a complex of motives. They are raveled through the life of
the nation. but some of the main strands can be 1§ant1f1ed.

First is the rejection of labeling children. It is widely
believed that if a child is called slow, retarded, handicapped or
disturbed, the label will stick.and influence the way the child
is treated by the peopla axound him. It will also influence, in
a né;ative fashion;‘the way the child perceives himself.

A second strand 6f motivation grows froh the recent technical
and 501ent1f1c progress of 1nstruct10na1 apparatus. It is becoming
more compact and more moblle. Instruct10na1 materials are stan—
dardized and mass produced. At the same time special teachlng
methods thatﬂformerly depended on the clinical‘artistry of the
gifted teacher have now been systematized, packaged and distributed.
This has widened the area of apblication to both the regular pupil
and the exceptional, permittiag them tq¥mbve together, side by side.

The third source of pressure for qhange risés out of court
action which has ordered change.

The United States Constitution does not mention education.
The‘zenth'Amcndmcnt, part of the Bill of Rights added to the
Constitution in 1791 placed education under the responsibility
and the authority of the several states.

In 1974 litigation was underway i; at’least twenty states,
where parcats were bringing stit for denial to their handicapped

children of "equal protection" under the Fourteenth Amendment.

Many of their handicapped children, they claimed, were excluded

by
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‘from schools on the groﬁpd that there was no provision fo} them.
' As a'resultf handicapped children have bec¢n held by the legis-
lature and courts of somc states and the Federal structure to be
,entitled to be cqual participaﬁts in and equél beneficiaries of
. the above eéucational goals.” We observe an increasing effort,
nationally, to make thdt happen. " It styét far from a fully
effective effort but it 1s growing. S
An early fxample is tho Ponnsflvanla Consent Agreement
whlch afflrmed “the right to full and free oducatlon for handlcapped
children. Specifically, the court made the finding that the most
desirable sectting for special @duéation is in the regular cl;ss~
roon.

‘ Ten states have issued executive decrees to mandate a general
thrust toward maingtrcaming and many other states are driving
toward the same objective. There is general Agroemcnt today that
we are°not mecting the educational needs of one half of the seven
million handicapped éhildron and youth ip the nation. Main-
streaming is ;ot the only solu;ion but i; a remedial step in the
right direction:

\ Finally therc is the factor of rising costs. QWhilo we know of
little hard data at present on comparative costs, recent studies
have found the expénsé of transportaticn contributing in a major
way to the high per pupil cost of spccia] oducation;> What infor-
mation thcgc is, hochcr, suggests that mainstreaming is no more

expensive, and in at lcast one instance has been reported to be

less costly per pupil. Thus mainstreaming may prove to be a

,‘.;
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style of educational management which produces 'brtter schooling

for more chiidrcp éiong wiiﬁﬂmore efficiénp,Jtiiization of‘thé '
) coﬁhunity's school Luildings and personnel.

.,As hight be expecéed some parents and teacﬁers have been
reluctant to accept mainstreaming., Parents who have fohné regu- .
lar‘schoolsﬁinﬁospitablq have not been willing to move from .

special schools where exceptional youngsters have heen comfor--

table and well .treated. Some rdgﬂlar teachers have been dubious
’ N . ..

- about their own capabilities. ’ f

™~
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It was soon made clear however that mainstreaming is not for 7

. . 5
all pupils. Some handicapped children need separation gpd this

will continué)to be provided. ..Separate spécial education schools
as noﬁmslwill be supplied only to those exceptional cﬂildren who
, presént learnihg and instructional problems so extreme and codplex)
as to make optimum ‘education, mostly‘in’regular classrooTs,
impossible, even with gpecial help. This.willibe a small but
important proportion, one which necessitates even more flexiblj
désigned special .schools and clacses than we now have.
Despite:occassional demuryers however, the advocates of
mainstreaming are drawing most parents and teachers with theﬁ.
Large pumbegs of parents, pupils and teachers are becoming more
and more ready for mainstreaming each ycar. The instructional
know-ﬁow and the equipment and materials are at h;nd and are

]
increasingly portable. There is widening public understanding

[

and agrecment with the policy. The one component least prepared

to deal with the new policy is America's school buildings.
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‘The gréat challenge now isrto,mgdify the Nation's schooi.
buildingé to accbmmodate~the handicapped, When that change is
made there will be a significant sﬁin—off. Schoél systems may
thén employ handicappda pgofesgional teachers now often denied
opportunities becausé of architectural barriers. ﬁ?ndicapped
parefits may visit theirhchildfﬁh'é schools. Groups of handi-

?

\\Eapped peTsons may enjoy evening-activities at community schools.
he needed change can have‘positive cffects on the lives of many

more than the pupils who constitute the target groub. )
‘ Mainstreaming does not)mean dumping ﬁandicapped pupils,
with all of their prcblems, ipto aﬂ unprepared and sometimes
openly hostile school system. Thought ful p;eparagion must;;eady,
the pareﬁts, the pu;ils and, above all, the tecam of regular and
special education teachers. Efficient and effective meidstream- y
ing calls for marked changes in teacﬁer activity, not to mentign
the essential adjustments in buiidipgs. -
‘ School supcrintondeﬁts and planhing’directors, feeling the
tidg‘of mainstrecaming, are faced with realistic and pressing
questions. what would shifting sp001gi education into the main-

"stream involve? How much and what portions of'special education

take that route? When and where should we start? Would added

~ - -

expense be entﬁjlcd in initial steps; or in the long range?

Are staff and faculty members supportive and ready to move? Do
the school buildings and ancillary services lend themselves to

including the handicapped? Are the families and the community

ready' to be partners with the school in such a change?

n
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These and other, tough issues immediately confront.schoo

¢ v .~

officials, board ‘members

I

and_other coﬁmunity.leaders. The degree .

to which hard data can bé assembled and sKared with key decision- -

i 3 4 .
« = makers can be of utmost- importance. \

¢ v

Specifically, it is necqsséry'to determine ‘the following
veiy early in any- plannitg sequence ieadinq to mainstreaming:

(3) Is the leadgrship staff well informed about mainstream-

ing and does it have the tools with thch to pass on thg ~

' knowledge to teachers and parents? If nbt, how can the matter .

’

be remédigd?
(b)- What will it take to make present Buildings and related-

facilities compatible with mainséreaming and how can the

.

combatibility offfuture'buildings and facilities be assured?

~

Some school systémé'haVe much of the information they need
N4 . . <
. for-decisions about mainstreaming. They may need only to organize
the data, fill in the gaps, and then develop plans and projections -

- for the decision makers. . Others, 1acking;all but the most basic

-

4

- data, may be reguired to do the initial background gathering.
In either event, administrators and planners must realistically
. : - v'q l/
focus on the horizen where the challenge of mainstfeaming is

N moving closer every day.




